Art IS S0000 subjective!

You just don’t like me.

You have favorites!

How can you say my project is not good art?

How come he/she got an A and | got a B?
But, I like it!



This presentation is a 13-year process to
create the least subjective grading and

evaluation process possible in the visual
arts.

| LOVE GRADING ART!



Comprehension of Concepts Taught

Evidence of Thinking, Planning, and
Brainstorming

Enthusiasm Towards Project Work
Craftsmanship
Effort



Are the students learning what is taught?
Is there evidence of boredom or frustration?
Are the students having fun?
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In order to create good art - students have to
see good art — AND UNDERSTAND WHAT

COMPRISES GOOD ART.
An Instructors responsibility, therefore, Is to
teach students how to evaluate and critique
all art forms.

My students write art criticisms.

My students are assigned to go and see art.

My students critique each project prior to
submission for a grade.
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Create Lessons that are thought-out and concrete for
students.

Directions need to be written, verbal, and
demonstrated.

| post my homework handouts on my website for
students to check. | also give hard copies to the
students in class.

Deadlines and concepts that | am grading are clearly
defined.

| distribute evaluations prior to the critique and post
them on my website. | review the evaluations during
the critique so that students are very clear as to what
they are being assessed on.
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| start the year by having students define
“What i1s Good Art?”






Work at this level:

Is consistently of high quality, although not all pieces will necessarily be
at precisely the same level of expertise

Shows obvious evidence of thinking
Demonstrates a sense of confidence, and of verve
Addresses fairly complex visual and/or conceptual ideas

Shows an imaginative, inventive, and confident use of the elements and
principles of design

Uses materials effectively; technique is generally excellent

May show successful engagement with experimentation and/or risk-
taking

May be notable for sensitivity and/or subtlety
Shows purposeful composition
Demonstrates informed decision-making

Any apparent use of published or photographic sources or the work of
other artists seems merely to have provided a visual reference in the
service of a larger, personal vision.
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4 Good Quality

Work at this level:

Has some sense of purpose or direction, but it may not be fully
resolved

Demonstrates some degree of success
Shows some manipulation of ideas
Demonstrates a good understanding of the elements and

principles of design

Has some technical aspects that are handled well or some ideas
that are handled well, but the two do not always mesh and work
together

Shows a sense of technical competence

If there is apparent use of published or photographic sources or
the work of other artists, the student’s individual “voice” can be
discerned.
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Work at this level:

Might show a sense of real effort, but problems are not
successfully resolved

Might be more accomplished technically than it is
conceptually

Shows an emerging awareness of the elements and principles
of design

Might have erratic technique, with little or no sense of
challenge

Might show some ambition while achieving only moderate
success.
If published photographic sources or the work of other artists are

used, the work appears to be a nearly direct reproduction; the
student’s “voice” is minimal.
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Work at this level:
Shows weak or awkward technigue
Solves problems simplistically
Has little sense of exploration
Lacks a clear sense of intention

Shows little awareness of elements and
principles of design; composition is weak

Shows limited artistic decision-making

The works are copies of published or photographic
sources or the work of other artists; little
discernible student “voice.”
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Work at this level:
Shows little evidence of thinking/artistic decision-making
Reveals a misunderstanding of technique
Shows a lack of awareness of tools/media
Uses trite solutions to visual problems
Is poorly composed, with minimal consideration given to

elements and principles of design

The works are obviously direct copies of photographic
sources or the work of other artists: no discernible
student “voice.”
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| keep old examples of projects and post
them on the board.

| give each student a lined Post-It and ask
them to give the artwork a grade and write a
three sentence defense of the assigned
grade.

We review the grades and the artwork.

| then post what grade | gave the artwork and
review why.
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Rubrics — What defines an “A”?
Evaluation — What is being graded?

Written Component — The students should be able to
speak to me about their art.
| read their comments prior to grading.

| look to see what they learned. This gives me clues as to
how they processed information.

| look to see how the project started in their sketchbook and
where it ended.
Students tally their points on the evaluation. If they
grade themselves within two points of me, | will give
them two bonus points! The key here is that | want
my Etudents to become successful evaluators of their
work.
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Generally, | reduce five points off the total
grade for no name on art.

Five points are further reduced for no name
on the evaluation.



%

Missing or Late Assignments
How should it affect the grade?
Accepting late work — flexibility with the student?
Generally after one week, the project is a zero.
Giving F's
| always tell my students that the rubrics are weighted to

give a higher grade. If they try they are generally going to
make between an A and a C.

Giving O’s
| generally only give a zero if the assignment is never

turned In.

If the student turns it in and it is just plain bad, with the rubrics the
assignment can only be a 55. A 55 is still 55 points higher than a
zero!
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| like to structure my grades to the following
(honors and AP):

Studio component = 50%
Deadlines and critiques = 20%
Exams and written work = 10%
Participation = 20%
Beginning Art (freshman)
Studio component = 50%
Exams and written work = 30%
Participation = 20%
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post all the projects on the wall.
randomly label each project a number.

randomly assign each student a numbered critique
sheet.

| give the students about 20 minutes of class time to fill out
the critique sheet.

| tell them they are to help each other get “A’s” and boost their
grades.

After the critique, students have class time or
homework time to complete projects based on the
critiques.
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| can see that the artist is truly focusing on harmony.

The strengths of the artwork are the color scheme and the
format of the composition.

| would say to work more on having an emphasis and color
harmony.

| love the movement created by the marks and the contrast in
colors.

Laylelr a little more contrasting color — bronze ink would look
cool!

Maybe the artist could focus more on line variety.

The value range is not very wide at all. And, even though the
emphasis on line is good — some of the lines, like the one under
the chin (self-portrait), could be de-emphasized and replaced by
a contrasting value shape.
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The only thing | would do differently is to be less afraid of making
the darks super dark and the lights really light. | need to go for
contrast!

Contour line can create movement very well if you vary your line
gualities.

| learned that when you have a good composition your picture is
more interesting.

| used rhythm to emphasize mark-making and convey my artistic
style.

Mark-making can have an effect on the viewer as much as color
or composition. Leaving brush strokes can create a sense of
feeling that | will use in my next project.

The strongest part of my project is the harmony and unity
throughout the piece.



